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This research examines three aspects of becoming a teacher, teacher identity formation in
mathematics teacher education: the cognitive and affective aspect, the image of an ideal
teacher directing the developmental process, and as an on-going process. The formation of
emerging teacher identity was approached in a social psychological framework, in which
individual development takes place in social interaction with the context through various
experiences. Formation of teacher identity is seen as a dynamic, on-going developmental
process, in which an individual intentionally aspires after the ideal image of being a
teacher by developing his/her own competence as a teacher. The starting-point was that it
is possible to examine formation of teacher identity through conceptualisation of observa-
tions that the individual and others have about teacher identity in different situations.

The research uses the qualitative case study approach to formation of emerging teacher
identity, the individual developmental process and the socially constructed image of an
ideal mathematics teacher. Two student cases, John and Mary, and the collective case of
teacher educators representing socially shared views of becoming and being a mathematics
teacher are presented.
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Novice principals' perceptions of beginning principal support and induction

Bodger, Cheryl, Ed.D., (California State University, Long Beach, 2011)
http://pgdtopen.proquest.com/pubnum/3472519.html

This qualitative study used multiple-case study methodology to explore the beginning
principal support and induction experiences of six elementary principals. The study
brings the voices of beginning principals to the body of knowledge about novice princi-
pal support and induction. In this study six beginning principals describe the types of
support activities they participated in and how these activities helped them to perform the
complex tasks of a 21st-century principal.
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At the Intersection of Leadership and Career Development: A Narrative Inquiry into the Expe-
riences of ACE. McWilliams,Navarro, Anita. Ed.D., (The George Washington University, USA
2015) http://pgdtopen.proquest.com/doc/1651612973.htmI?FMT=ABS

This study examined the career paths and considerations of potential senior leaders in higher educa-
tion with a goal to understand how alumni from the American Council on Education (ACE) Fellows
Program® (FP) incorporate the proposition of advanced leadership roles into their personal career
narratives. Through a narrative inquiry based on Career Construction Theory, this dissertation exa-
mined the careers of eight alumni to understand their career paths and considerations.
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Teacher Teams and Refined Praxis: an Investigation of Teacher Perceptions in
Schools. Waronker, Shimon. Doctoral dissertation (Harvard Graduate School of Education,
USA,2016). https://dash.harvard.edu/bitstream/handle/1/27112710/WARONKER -
DISSERTATION-2016.pdf?sequence=1

This qualitative study utilizes constructivist grounded theory methodology (Charmaz, 2014) be-
cause refined praxis is a new theoretical framework that has not been studied before, and groun-
ded theory is an appropriate tool when there is little to no existing empirical data....

This qualitative study focuses on the perceptions of teachers who are in teams engaged in refined
praxis and contributes to researchers and practitioners interested in both teaming and reflection.
Its goal is to provide rich descriptions of what happens in refined praxis teams, what teachers
find most valuable, and an understanding of what types of factors contribute to whether, when,
and under what conditions teachers find this type of learning to be effective.
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When Teachers Speak of Teaching, What Do They Say? a Portrait of Teaching From
the Voices of the StoryCorps National Teachers Initiative. Liefshitz, Irene Anastasia.
Doctoral dissertation, (Harvard Graduate School of Education. USA; 2015 )
https://dash.harvard.edu/handle/1/16461032

There is a significant lack of educational research in which teachers’ talk about teaching is not
mediated by researchers. In the public sphere, teachers’ voices rarely reach us unfiltered by the
media, union and school district representatives, education reformers, and policymakers. What if
we could listen to teachers talk about teaching unconstrained by any topic or agenda, in a conver-
sation initiated by them? The StoryCorps National Teachers Initiative (SCNTI) provides an unpa-
ralleled opportunity to answer this question. In 2011-2012, hundreds of teachers talked about
teaching with someone significant to them. Listening to these conversations enables understan-
ding of teaching from the perspective of those doing the work, in their own voice.

This study addresses the meanings and conceptualizations of teaching articulated by teachers.
Three basic assumptions guide this research. First, because teaching is an uncertain craft
(McDonald, 1992), I suggest poetics of teaching (Hansen, 2004) as a listening lens. Second, be-
cause the experiences of teaching are expressed in conversation, I suggest a prosaic approach to
language (Morson & Emerson, 1990) which considers form and function. Third, I conceptualize
teacher voice as a source of knowledge about teaching and the phenomenon by which we can
comprehend its humanity, uncertainty, and unfinalizability (Bakhtin, 1981). Building on this con-
ceptual framework, I propose a unique empirical approach to studying teacher voice: a synthesis
of hermeneutics, metaphor analysis, and portraiture.

The answer to the question When teachers speak of teaching, what do they say? is in the form of a
portrait, a portrait of teaching composed of teachers’ voices. I find that teachers talk about four
essential human phenomena: love, learning, power, and purpose. Within these constructs, I provi-
de a critical interpretation of teacher talk about teaching that illuminates the complex and varied
nature of teaching work.

This study privileges teacher voice—literally and epistemologically—and presents research as an
act of listening. It transmits and amplifies teacher voice to constitute a refreshed and reexamined
cultural record (Lamothe & Horowitz, 2006) of teaching. And as critical interpretation of human
experience, this research invites participation: a response to teacher voice.
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Teachers’ Understanding and Use of Formative Assessments in the Elementary Mat-
hematics Classroom. Harris, Steven E. Doctoral dissertation, (Harvard Graduate School
of Education , USA; 2016 )  https://dash.harvard.edu/handle/1/27112699

In 1998 Paul Black and Dylan Wiliam published the article, Inside the Black Box: Ra-
ising Standards Through Classroom Assessment (Black & Wiliam, 1998b). They asser-
ted that formative assessments were the strongest way of raising student achievement.
There are a number of empirical studies that document positive impacts of formative
assessment on student learning (Brookhart, 2004; Allal & Lopez, 2005; Koller, 2005;
Brookhart, 2007; Wiliam, 2007; Hattie & Timperley, 2007). There are also critics of
much of the existing research (Shute, 2008; Dunn and Mulvenon, 2009; Bennett, 2011;

Coffey Hammer Levin and Grant, 2011).

The literature points to the need for more research in this area. Shavelson (2008), who
looked at formative assessment in the science classroom stated, “[a]fter five years of
work, our euphoria devolved into a reality that formative assessment, like so many other
education reforms, has a long way to go before it can be wielded masterfully by a majo-
rity of teachers to positive ends. This is not to discourage the formative assessment prac-

tice and research agenda.”

In this study I examined how teachers understand formative assessment in relation to
their instruction, and how they actually implement formative assessment in their math
classrooms. I used a thematic analysis research design, analyzing interviews, and obser-
vation recordings and field notes. I created a Depth of Implementation Framework, ba-
sed on both a definition of formative assessment constructed from the review of literatu-
re and on the data gathered from teachers, to help make sense of the interplay between

teachers’ understanding and use of formative assessment. Based on the data, teachers’

use of formative assessment was characterized as deep, developing or superficial.
Teachers’ understanding of formative assessment, especially the definitions that they
constructed for themselves, had an impact on both how they used formative assessment

and how they saw themselves improving their use of formative assessment
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Redefining the Instructional Leader: Principals' Use of Process and Outcome Measures of
Teacher Quality. Holcombe, Rebecca Wood. Doctoral dissertation, (Harvard Graduate School
of Education.2016. ) https://dash.harvard.edu/handle/1/27112689

Recent innovations in teacher evaluation include the development of standards-based fra-
meworks for observational evaluations of teacher practice and development of test-based
measures of teacher effectiveness. These tools raise questions about how best to identify
good teaching, about the roles of both evaluations and principals in improving teaching,
and about the relationship between school context and teacher evaluation.

This qualitative study examines principals’ understanding and use of a test-based ranking
of teacher quality—the Academic Growth over Time (AGT) ranking—and a standards-
based observation framework—the Teaching and Learning Framework (TLF)—in the Los
Angeles Unified School District.

Findings suggest principals believed outcomes matter, but harbored concerns about what
AGT rankings actually measured. In addition, principals felt AGT rankings provided little
information about how to improve teaching. Some were concerned that in low-scoring
schools, the AGT rankings might reinforce test-focused instruction in ways that disadvan-
taged students.

Principals preferred the TLF because it was more comprehensive than previous observation
tools, helped teachers evaluate their practice against clearly defined expectations, and hel-
ped principals improve instruction. Though principals used the TLF to assign teachers ra-
tings, they primarily described it as a tool to improve the quality of teaching in their buil-
dings. Principals noted that the TLF process placed heavy demands on the time of teachers
and principals, and expressed concern about how they could sustain high-quality imple-
mentation of the TLF when they had to use it at scale.

Most principals noted cases where the AGT rankings indicated a different reality about a
teacher’s effectiveness than what the principals expected, based on classroom observations.
How principals reconciled discrepancies varied. Principals in higher-scoring schools were
more likely to discount test-based measures and more likely to emphasize the professional
capability of their staff as an asset.

The findings suggest principals’ use of evaluation tools is mediated by their confidence in
the tools and their own leadership, by how useful they feel the tools are, and by their own
school contexts. In addition, this study suggests that the unique burdens of persistent socio-
economic and racial segregation may hamper local efforts to implement promising practi-
ces at some sites.
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